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Intent
At Birchanger C of E Primary School, we strive for our children to be confident, happy learners, enabling them to make good progress in learning throughout their time at school. We want to ensure that the marking and feedback that the pupils receive give them the best opportunity to improve their learning.
Marking is a way in which teachers can find out how a pupil is progressing, enabling them to plan based on findings. The most important part of this process is the ‘feedback’ given, for the teacher and pupil. This provides information to the pupils about their performance and what they can do to improve it. 

The purpose and aims of this policy and our approach to feedback are to: 
· Improve pupil outcomes
· To extend the range, depth, and impact of feedback on learning
· Making better use of teachers’ time so that they focus on planning and assessment, resulting in reduction of teachers’ workload
· Over time, to develop pupils’ expectations of self-improvement and ownership of their learning.

Evidence shows that giving effective feedback to pupils will lead to some of the best pupil progress
· The sole focus of feedback should be to further children’s learning. 
· Evidence of feedback is not driven by the need to provide additional evidence for external verification. 
· Marking work and providing extensive written feedback come at a cost and must be balanced with the time staff have to plan good lessons and assess pupils' progress.
· We believe the more precise the feedback is, the greater the clarity in terms of the teaching and learning steps 
· Feedback should empower children to take responsibility for improving their own work; 
· Wherever possible, children should receive ‘live’ feedback either within the lesson itself or in the next appropriate lesson. 
· The ‘next step’ is usually the next lesson. 
· As we know from cognitive load theory, new learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh learning. We cannot assume that just because content has been taught that it has been learnt.
· Our feedback approach identifies misunderstanding and mistakes as requiring distinct approaches

Research
The effectiveness of marking and feedback within Primary Schools has been researched over the course of the past decade. Our policy reflects evidence gathered from these projects. 
DFE’s expert group emphasise that marking should be:
Meaningful, manageable and motivating.
‘Marking was identified as the single biggest contributor to unsustainable workload in the DFE’ 2014 Workload Challenge.’
NCETM- the most important activity for teachers is the teaching itself, supported by the design and preparation of lessons.
October 2015: Joe Kirby – ‘Marking is a Hornet’, English Teacher, Deputy Head and education writer.
* Written marking is non-renewable; it’s a one off. 
* ‘Feedback is effective when it is: ‘timely’ (not too late after the task), frequent (not too scarce) and acted on (not ignored).’
* ‘Feedback should maximise the responsibility pupils take for self-checking, correcting, editing and redrafting work. It should maximise pre-emptive teaching, preventing frequent errors and common misconceptions’.

Education Endowment Foundation - EEF 2016- A Marked Improvement? A review of the evidence on written marking. 
Evidence taken from the EEF toolkit summary of research into Feedback has provided the underpinning of this policy. 
EEF research shows that effective feedback should:
*redirect or refocus either the teacher’s or the learner’s actions to achieve a goal. 
*be specific, accurate and clear. 
*encourage and support further effort.
*be given sparingly so that it is meaningful. 
*provide specific guidance on how to improve – not just to tell children when they are wrong.     
None of the above require written marking. 

Laying the correct foundations for feedback 
As specified by the EEF report on effective feedback, “feedback can only build on something”. Therefore, we believe that before providing feedback on learning the conditions for this should be built in each classroom through the following principles:
 1) Feedback is what happens second’ (EEF 2007) ‘It is of little use when there is no initial learning or surface information’. The first task for our teachers, before feedback is delivered, is to provide effective instruction. 
 2) Understand the principles of effective feedback. 
The work of Dylan Willam states that: 
· Feedback should focus on moving learning forward, targeting the specific learning gaps that pupils exhibit. 
· Provide specific guidance on how to improve.
· High quality feedback may focus on: 
a) The task  
b) The subject 
c) Self-regulation/ metacognitive strategies.
· Feedback that focuses on a learner’s personal characteristics, or feedback that offers only general and vague remarks, is less likely to be effective.
 3) Opportunities for providing specific feedback should be planned. For example: 
· Correction or inclusion of specific punctuation and grammar strategies.
· Checking for compliance with requirements for layout or presentation. 
· Correction or inclusion of specific spellings or terminology.
· Inclusion of specific content in the writing. 
· Deepening of specific aspects of writing by editing in, or extension.
Providing feedback 
Feedback is part of a cycle that should lead to pupil progress. Once teachers have provided initial instruction and assessed pupils through questioning and marking and looking at books, then it is time to provide the necessary feedback that will lead to pupils AND/ OR teachers adjusting their practice, leading to improvement.
This is not about a new teaching point - embedding and deepening learning they already have. In all lessons, pupils should have the opportunity to respond to live feedback given by the teacher. They will be expected to make immediate improvements to their work. This provides the opportunity for pupils to move on as soon as they are ready with the pupil recording this in their work. Live feedback can be provided to the whole class by stopping the lesson and feeding back to all pupils, to a group of pupils or to individuals as necessary. The frequency and type of feedback to different groups should be determined by the teacher.

Embedding feedback
At the end of a lesson and before the next, all teachers should bring together their evaluation of the performance of pupils in the lesson through their in-class formative assessment strategies and through looking at pupil output from the lesson in the form of books. These will inform their next steps. When they identify misconceptions or errors from the lesson which were not addressed through live feedback in the lesson, they may approach the feedback in different ways and use it to inform their planning.

Written feedback and marking codes - what do we expect to see? 
The school does expect to see some teacher marking in books and books should be looked at every day. As a minimum there should be acknowledgement of all pieces of work in the form of ticks to show whether or not the LO has been met. This shows pupils that the teacher values their work and has read it. Written feedback should model handwriting expectations and accurate spelling and grammar.
Careless mistakes or unforced errors should be marked differently to errors resulting from misunderstanding. The latter may be best addressed by being identified during the lesson and the pupil given time to correct them. The pupil should use purple pen to show the corrections that they have made. They may also be highlighted by providing hints or questions which lead pupils to underlying principles e.g. ‘which word/punctuation is missing here?’

Impact of the feedback policy 
It is important to keep in mind that this policy serves a specific purpose and if it is working well, evident progress should be seen in all pupils’ work. Teachers are responsible for reflecting on whether their feedback is having an impact and to make changes to their practice if this is not the case. The SLT are responsible for monitoring the impact of individual teachers’ feedback on pupils and to support them to improve their practice. The impact of the policy should be seen by teachers and SLT in the following ways: 
Identified errors addressed by the teacher in verbal feedback (this should be marked as VF in books) or to the whole class stop happening with time: in books, you should not see an error picked up in Autumn term still happening in Spring if your feedback has been effective. 
The impact of marking on learning should be evident through the range of feedback given and the nature of pupils’ responses to it. Much of this should show a deepening of pupils understanding and their use of subject knowledge. Books should show evidence of continuous improvement in a range of specific ways e.g presentation, grammar, sentence construction etc. 
Teachers should be able to talk with confidence about pupils’ work and how they have helped them to improve:
· Pupils can tell you what the teacher has fed back to them and what they have been working to improve 
· Some of this is evident in their books as green pen marking or green pen comments and using pupil purple pen
· Pupils can talk about their learning with confidence and talk about their mistakes and how they have fixed them. 
· Pupils can talk about and demonstrate how they have extended, deepened, or refined their learning because of feedback. 
· Pupils in KS2 are beginning to self-edit their work as they do it, without the need for frequent live feedback.

[bookmark: _Toc491427510][bookmark: _Toc67419132]Training
This will be delivered to teachers and HLTAs through teaching meetings and through LSA meetings. The head teacher will be responsible for ensuring the training and development of staff.
[bookmark: _Toc491427511][bookmark: _Toc67419133]Roles and responsibilities
Governors
Governors are responsible for:
Being familiar with statutory assessment systems as well as how the school’s own system of non-statutory assessment captures the attainment and progress of all pupils
Holding school leaders to account for improving pupil and staff performance by rigorously analysing assessment data
Headteacher
The headteacher is responsible for:
Ensuring that the policy is adhered to
Monitoring standards in core and foundation subjects
Analysing pupil progress and attainment, including individual pupils and specific groups
Prioritising key actions to address underachievement
Reporting to governors on all key aspects of pupil progress and attainment, including current standards and trends over previous years.

Teachers
Teachers are responsible for following the procedures outlined in this policy.


[bookmark: _Toc491427512][bookmark: _Toc67419134]Monitoring
This policy will be reviewed by the governing body.
All teaching staff are expected to read and follow this policy. The headteacher is responsible for ensuring that the policy is followed.
The headteacher will monitor the effectiveness of assessment practices across the school, through:
· Lesson observations
· Class drop-ins
· Book looks
· Moderation of work.
· Pupil Review meetings (PRMs)
· Pupil feedback 

[bookmark: _Toc491427513][bookmark: _Toc67419135] Links with other policies
This marking and feedback policy is linked to:
· Curriculum policy
· Teaching and Learning policy
· Assessment policy














To ensure that the children are given opportunities to extend their learning, we will follow this sequence:

	IMPLEMENTATION OF OUR MARKING POLICY

	Type:
	What it looks like:
	Evidence:

	Immediate
	During the Lesson
Teachers gather feedback from teaching - questioning, mini-whiteboards, book work etc.
Takes place during the lesson – small groups/individuals.
Often verbally given for immediate feedback. 
LSA - Provides support and further challenge.
Focus of teaching/task - may re-direct.
	Lesson observations/class drop-ins. 
Use of annotations or marking codes.
Children’s editing and improving work/peer’s work in purple pen. 

	Summary
	End of the Lesson or Activity
· Whole groups/classes.
· Opportunity to evaluate learning in the lesson.
· Self or peer-assessment, against success criteria. 
· Can guide teacher’s further use of review feedback, focusing on areas of need. 
	Lesson observations/class drop-ins.
Some peer/self-assessment seen.
Pre/post teaching based on formative assessment. 
May be reflected in selected Focus review feedback. (Focused Feedback)


	Review
	Away from the point of teaching
· Comments/annotations in book for children to read/respond.
· Teachers have the opportunity for assessment of understanding. 
· Teachers to adapt future lessons through planning, grouping or task adaptation.
· Targets reviewed and set where necessary
	
Acknowledgement of work completed. LO addressed.
Adaptations to planning and teaching sequence. 
Annotations of changes to future grouping. 
Writing targets written on sheet in front of books and ticked off. 

	
	EYFS/KS1 – written feedback only given where children can access it. 
Verbal sharing of feedback would take priority as well as use of the annotations/codes. (see below)

	WRITTEN
FEEDBACK
	‘Slow Write’ – end of unit drafting
· Teachers to mark drafted pieces of writing daily, in depth, based on success criteria and target. Improvements should seen throughout each draft piece.

	Acknowledgement of previous writing targets set. 
1 writing target set based on this for next topic. 
Use of annotations and marking code from policy. 
Self-assessment in purple pen. 










Marking codes and annotations: 
All staff to use the same approach-use of pink/green pens
	Immediate, Summary and review

	correct answer or work marked for formative assessment (bottom of page)
	[image: Checkmark outline]

	incorrect answer
	[image: Harvey Balls 100% with solid fill]

	something missing
	[image: Caret Up with solid fill]

	spelling error
	sp ______

	new paragraph
	//

	check/look again
	   ?   or 

	independent (only if been supported and then do it on their own)
	I

	Support
	S

	Focused feedback
	ff

	Verbal feedback
	vf

	Capital Letter needed in margin
	CL


















Children to use purple pen to edit and improve their work.
	correct answer
	[image: Checkmark outline]  

	incorrect answer
	[image: Harvey Balls 100% with solid fill]

	unsure of spelling
	    . . . . . . . .

	added in detail
	[image: Caret Up with solid fill]

	new paragraph
	          //

	Pupil responses – UKS2
	in purple pen
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