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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Birchanger C of E Primary School

	Number of pupils in school 
	94

	Proportion (%) of pupil premium eligible pupils
	12%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-2026

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Sharon Vessey

	Pupil premium lead
	Angela Cook

	Governor / Trustee lead
	Claire Pearce


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£23,455

	Recovery premium funding allocation this academic year
	£

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0


Part A: Pupil Premium Strategy Plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent:
	Our Christian vision of ‘Life in all its fullness’ (John 10:10) is at the heart of the school and forms the foundation for our school values, the 4 Birchanger ‘Bs’, namely: Believing, Being Our Best, Being Creative and Belonging. As a school we aim to educate and nurture our children to enable them to flourish and be the best they can be. This school development plan reflects the school’s vision and values and aims to constantly move the school forward to reflect our theological vision of ‘Life in all its Fullness’. Our school vision is particularly relevant to children who are in receipt of PPg in communicating our intention and commitment to ensuring they meet their potential. 

We aim to ensure that all supporting adults and teaching teams are aware of individual barriers to learning and are proactive in addressing and removing these.  We also aim to ensure all children at Birchanger have access to quality first teaching and provision to be available to enhance their ability to access this through pre-teaching and follow-up focused feedback.  We aim for quality, evidence-based interventions to be provided and data to be tracked to ensure that we are using the best possible supports and programmes to maximise their time and attainment.

Targets aligned with the SDP:

Increase attainment in Maths across the school.
Increase attainment in writing across the school with a focus on the DfE Framework for Writing 
To increase attainment and progress for our disadvantaged plus* pupils
To ensure all support staff have no gaps in their subject knowledge. This allows them to identify where pupils need support or have misconceptions in their learning.
To support the children’s mental and physical wellbeing, particularly those in disadvantaged plus groups. 
[bookmark: _Int_mWWG1BJl]To ensure good outcomes for neurodiverse students and strengthening  partnerships between parents, carers, and the school.
To develop the children’s ability to have a positive relationship with themselves and others. To help meet the needs of children with SEND/SEMH during unstructured times of the day.
Develop the children’s social and emotional learning and ability to regulate their emotions to focus their learning.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Many of our PPg children also fall into additional ‘potentially vulnerable’ groups such as a high number of SENd, Post LAC,EAL and Traveller. These factors need to be considered as they can affect the support, readiness to learn and the provision, they receive both in school and at home.


	2
	Research has shown that access to high quality texts at home and an enrichment/love of reading has a direct correlation with literacy skills. In addition, the low retention of key number facts can affect fluency and accuracy in arithmetic, calculations and confidence with reasoning and problem solving. Support with reading, phonics and spellings and homework may be a barrier to learning - thus widening the attainment gap further.  


	3
	The number of children in receipt of PPg due to being post looked after, indicate that some of our children would benefit from a more tenacious attitude to their learning, including accepting and being free to make mistakes. Their additional social and emotional barriers are evident in the number that are supported by mentoring, counselling and turn taking/social and emotional support sessions provided by school. 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To increase the retention of key number facts through regular practise and testing in lesson time. To equip children with a confidence with calculations so they can tackle reasoning and problem solving with confidence. 
	Achieve national average progress scores in KS2 maths or above.

	To increase the literacy skills needed to instil the necessary grammatical understanding, creative flare and stamina and love for writing based on a wide range of genres practised. 
	Achieve national average progress scores in KS2 writing or above.

	To increase the % of children in receipt of PPg who obtain results in line with their GLD, KS1 data. To hold and instil high expectations for all children. For children in receipt of PPg to see themselves as successful and as leaders in school. To take responsibility of their learning and to raise their confidence. 
	Achieve GD for children who had GD as their baseline GLD. 

	To achieve and sustain high levels of attendance for all children. 
	Ensure attendance of disadvantaged pupils is above 96%

	To sustain and achieve increased resilience and increased understanding and regulation of their wellbeing. 
	Measured by:
Qualitative data taken from pupil voice. 
Increased percentages from the annual SHEU survey. 

	To help meet the needs of children with SEND/SEMH during unstructured times of the day.
	Measured by a reduction of behaviour incident reports at lunch time. 
Reduction in number of exclusions.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £0 - in-house training and PINS project (no cost)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	National College. 
Adaptive teaching, PACE- behaviour management. 
LSA training termly- conducted by SV, AC and PB. 
	Research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives and reforms that recognise the importance of teacher quality such as the Early Career Framework and the new National Professional Qualifications. These exemplify a growing consensus that promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes. 
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

	
1,2,3


	Continuation of the PINs project.  We have an increasing number of children receiving or awaiting an assessment for a diagnosis of Autism or ADHD
Continuing with in-house training. Further training for ADHD, Autism. Revisiting PACE and Adaptive teaching strategies. 

A greater understanding will allow all staff to be confident in their support for these children. 
PINs Project- training delivered through participation in the pilot last year. 
ASD, ASD in girls, emotional regulation, executive functioning.

	High quality teaching improves pupil outcomes and effective professional development offers a crucial tool to develop teaching quality and subsequently enhance children’s outcomes in the classroom. Indeed, the review underpinning this guidance found that professional development, on average, has a positive effect on pupil attainment across early years, primary, and secondary contexts.

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1666872014

	1,2, 3

	Training for staff to support SEL in school. 
Additional training to ensure that all staff (including LSAs) are equipped with knowledge to recognise triggers and have an understanding that all behaviours are a form of communication. 
Continuing with in-house training. Further training for ADHD, Autism. Revisiting PACE and Adaptive teaching strategies

	
With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. These ‘social and emotional skills’ are essential for children’s development, support effective learning, and are linked to positive outcomes in later life.
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)



	1, 3



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £10,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Broadening the PPG/SEND/PLAC register to include all disadvantaged groups to include all children viewed as disadvantaged including those who do not met the criteria for additional funding. 

Additional assessment criteria to monitor and react children’s progress. 
Provision maps updated half termly and progress measured against baselines. 

	EEF +7 months
With explicit teaching and feedback, pupils are more likely to use these strategies independently and habitually, enabling them to manage their own learning and overcome challenges themselves in the future.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation



	2,3

	
Purchasing of new maths scheme- Number Sense to support children with number facts in key stage 1 and times tables in key stage 2. 

Maths Whizz: 
The purchase of and implementation of Maths Whizz for children in classes 2-6. 
To assess previous gaps in the children’s maths knowledge and specifically teach to address and fill those gaps regardless of year group. 
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3

	2

	Implementation of Disadvantaged + group to enable staff to measure and react to data. 
Teachers to set provision, regularly monitored with base line data to evidence progress. 
All our interventions are monitored weekly to ensure that we can evidence progress using tangible starting and end points. Interventions are assessed over a 6 week period. 
	EEF +3 months
Well-evidenced teaching assistant interventions can be targeted at pupils that require additional support and can help previously low attaining pupils overcome barriers to learning and ​‘catch-up’ with previously higher attaining pupils.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition



	1,2, 3

	Speech and Language Therapy
Private speech and language therapist employed by school to deliver regular assessments and next steps for children. 
Further capacity to implement a speech and Language screener in Early Years to be able to provide early intervention to support children’s speech and language needs. 
Wellcomm/ NELI
	Teachers, parents report that access to evolving assessments and ‘next step’ programmes help to support several children to support their pronunciation. 
LSA- “It has been useful to have access to a specialist in order to unpick (child’s) pronunciation needs. She has made excellent progress with the targeted sounds and you can see her confidence increase when interacting with her peers.”
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

https://www.bell-foundation.org.uk/eal-programme/research/english-as-an-additional-language-proficiency-in-english-and-pupils-educational-achievement-an-analysis-of-local-authority-data/

	1,3





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 13,500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Financial support with residential, school trips, swimming.

	Financial support with residential and school trips to ensure inclusion and access to enrichment opportunities outside of school. 
	
3

	myHappymind
	myHappymind is an award-winning whole-school and nursery programme that teaches children preventative habits supporting positive mental health, resilience, and self-esteem. Co-developed with schools across the nation, myHappymind is a universal offer for all schools but also has a programme for Alternative provision and SEN.  myHappymind resources have been adapted for children who are hard of hearing or partially sighted and the programme has been commissioned by the NHS and Local Authorities in over 30 areas, often targeting schools identified by the Index of Multiple Deprivation (IMD), and is now in 2,000 settings nationally. This report outlines key findings from all large-scale roll-outs.
https://view.genially.com/66d6c7384c58e17b32e5ea00

	3

	OPAL
	OPAL is an evidence-based approach to structuring play time in order to maximise the benefits of play to children. It gives them access to outdoor play equipment and resources such as sand pits, tyres, mud kitchens and small world toys which foster collaborative play, imagination and creativity.
Post-Covid, we’ve seen a rise in children’s anxiety and an ever-increasing number of children that struggle to come to school. Introducing a lunch time of relaxed, undirected, care-free play will further support and lessen the cognitive load that these children experience. In addition, OPAL’s research shows that many children no longer get their play needs met outside of school, with children now averaging six hours of screen time per day and only 56% of UK children engaging in outdoor play with other children, so the quality of their play time at school is of huge importance to their mental health and physical wellbeing. 
https://outdoorplayandlearning.org.uk/wp-content/uploads/2021/10/The-Case-For-Play-In-Schools-web-1-1.pdf

	3

	Book in a Box
To provide all PPg children with a quality text of their own, delivered and gifted to their home every month. 
Cost: £150 per year per child. 
	Teachers can harness the power of books to create engaging units of learning. By carefully selecting high-quality texts, teachers can design units that captivate students' interest and foster a love for reading. Books can serve as the foundation for cross-curricular connections, providing opportunities to explore multiple subjects within a cohesive theme. Incorporating books as a central resource ignites imagination, promotes critical thinking and encourages collaborative learning, ultimately creating vibrant and immersive units that inspire and empower students.
https://www.bookina-box.co.uk/so/feOQtRBkj?languageTag=en


	3

	Immediate access to counselling where appropriate to support the child, funded by school.
SEL support groups such as: Tracy Bright (Pastoral Lead)- self esteem, anxiety, mindfulness and friendship and conflict interventions.

	Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
Parent comment- “working with the counsellor has helped my child to understand and accept areas that they may find difficult. It supported them in a period of frequent change and transition”. 

	3


 

	Drawing and Talking course for Tracy Bright. 

SEL support groups such as: Tracy Bright (Pastoral Lead)- self-esteem, anxiety, mindfulness and friendship and conflict interventions.
Lego therapy, barrier games, turn taking- board games.
 Piano, music lessons
	
EEF +3 months
There is intrinsic value in teaching pupils creative and performance skills and ensuring disadvantaged pupils access a rich and stimulating arts education

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


	1, 3



	Additional lunchtime sessions targeting PPg children. 
	Improved scores in the annual SHEU survey. 
EEF +1 month
Pupils from disadvantaged backgrounds may be less likely to be able to benefit from sport clubs and other physical activities outside of school due to the associated financial costs (e.g. equipment). By providing physical activities free of charge, schools give pupils access to benefits and opportunities that might not otherwise be available to them.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity


	3



Total budgeted cost: £
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024-2025 academic year. 
	PPG data, academic year 2024-25
Many of our PPg children also fall into additional ‘potentially vulnerable’ groups such as: PLAC, SEND, EAL and the Traveller community. We also have a growing number of children that just fall short of the criteria for PPg funding. To support all of these children and families we have created a Disadvantaged + group to ensure that we are meeting the needs and distributing provision for all learners in our school. 
The SLT have spent a considerable amount of time, looking at staff capacity and the provision allocated to our vulnerable learners. We feel that staff have more experience of teaching and incorporating these learners into quality first teaching and the adaptive teaching focus will mean that all learners are supported during class, thus reducing the need for out-of-class interventions. We have recruited more support to enable all vulnerable learners to receive the provision needed to make the expected levels of progress. 
We have created an assessment tracker to monitor and celebrate small steps, such as increase in months in reading age. An increase in graphemes learnt in phonics. Although some of these children are working below the expected level, we are now better placed to measure the small but important steps that they are making each half term. 


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England

	Programme
	Provider

	Speech and Language Therapist
	Beccy Plunkett- Speech and Language Therapist

	myHappymind
	myHappymind

	Accelerated Reader
	Renaissance

	Spelling Shed
	EdShed

	Maths Whizz
	Whizz Education

	Number Sense
	Number Sense Maths LTD and Oxford University Press


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	




Further information (optional)
	Key points; 
In line with the school’s vision (Life in All its Fullness) and values (Believing, Being Our Best, Being Creative, Belonging) a budget for vulnerable children who just fall outside of the PPg criteria has been created from the school’s budget.
Support for music sessions, school uniform, enrichment and trips is taken from his budget.3
Aspects of teaching for all such as wellbeing mornings, spirituality foci, Agents for Change, anti-bullying week, Neurodiversity week and E-safety week support the PPg as well as the non PPg children. 
Activities and provision designed to support the interests, coping strategies and emotional resilience of PPg children introduced to the whole school, these include: pastoral interventions run by Tracy Bright (pastoral support lead), private counselling, whole school myHappymind, Zones of Regulation and additional lunch time sport sessions. 




9
